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The project that will be described here started in 1961 with 
the collection of information on all Dupils in Sweden born on 
the 5th, 15th and 25th of any month in 19^8. This information, 
for about one-tenth of the age cohort, has been supplemented 
by data each ypar, and the supplementation will continue as 
long as the individuals are attending an educational institu-
tion. In 1966 a new sample, of all pupils born on the 5th, 
15th and 25th of any month in 1953, was collected and the 
follow-up of this sample started in 1967. The number of puoils 
in the first sample was about 12.000 and in the second about 
10.000. In both samples, about 90 per .cent of the pupils at 
the first collection were in the sixth grade of the compulsory 
school system. Before a more detailed account is given of the 
design and purpose of the project, a brief description of the 
compulsory school system in Sweden in 1961 and 1966 will be 
given. 
The compulsory school during the 1960's 
In 1961 the compulsory school in Sweden was divided into two 
systems, as, during the 1950Ts, some school districts had be-
gun to introduce a nine-year experimental comprehensive school 
(enhetsskola), while others still had the old system, with a 
seven- or eight-year elementary school (folkskola). In 1966 
compulsory education was divided into the elementary school 
and the comprehensive school (grundskola), since in 1962 the 
experimental comprehensive school had been turned into a more 
definitive nine-year "basic school", which now (1972) is intro-
duced into all school districts. As early as the middle of the 
1960's most school districts had introduced the nine-year school, 
and the number of pupils attending such schools increased from 
barely *I0 per cent in the 1961 sample to more than 80 per cent 
in thie 1966 sample. 
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The elementary and the experimental comprehensive schools 
differed in several ways, particularly in respect of the puoils* 
possibilities of choosing an academically inclined education. 
The elementary school pupils could, after grade 6, apply to 
enter a lower secondary school, where, however,_ the number of 
places was limited, and the pupils were therefore selected on 
the basis of marks awarded in the elementary school. In both 
types of comprehensive school, no selection takes place, in-
stead, pupils and. their parents decide whether an academic 
stream is to be chosen. This means, among other things, that 
pupils in grades 7 and 8 take another foreign language in addi-
tion to English, but for most subjects these puDils have the 
same instruction as other pupils. It is not until grade 9 that 
the pupils are divided into different streams, of which one is 
academic, in the meaning that from this stream - as from the 
lower secondary school - pupils may apply to attend senior se-
condary schools (gymnasium), which may later lead to university 
level studies. The experimental comprehensive school differed 
from the comprehensive school in that there were three instead 
of nine streams in grade 9, and that, from and including grade 
7, pupils choosing academic streams usually formed separate 
classes. An attempt is made in Figure 1 to illustrate the 
greatest organizational differences between the three systems. 
Por a more detailed account the reader is referred to Husen & 
Boalt (1967). 
The design of the project 
The design of the project is shown in Figure 2, where the 
various types of information are indicated by different symbols. 
A brief account of the data is given below. A more detailed 
description of the data used in this report will be found later 
on. 
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Fig. 1. The Swedish educational systems during 
the 1960fs. 
4. 
1961 1962 1963 1964 1965 1966 1967 1968 1969 1970 1971 1972-
Pupils born the 5th, 15th and 25th of any month in 1*9^ 8 
IJ-D—D—-D—D—@-D—D—CM0>-D—D* 
D 
D 
O O o 
Basic da ta 
Annus. 1 da ta 
Data from enrolment in military service 
Special data for part of the sample 
Adult education 
Pupils born the 5th, 15th and 25th of 
any month in 1953 
D-o-o-(a)-DH0^-ch 
Fig. 2. Flan of the project. 
I. BASIC DATA 
a) Information from the school records, e.g. class, tyoe 
of class and school marks. 
b) Information on personal background, such as parents1 
occupations and education. 
c) Scores on three intelligence tests; verbal, spatial and 
reasoning. 
d) Scores on standardized achievement tests in Swedish, 
Mathematics and English from grade six. 
e) Replies to questionnaires on the pupils' attitudes to 
school, their spare time interests, and plans for study 
and work. 
II. ANNUAL DATA 
Information from the school records of the type listed 
under la above. The information is collected as lonp: as 
the pupils are at school. 
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III^ MILITARY ENROLMENT DATA 
This information consists of, among other things, data on 
level of education, the scores on four intelligence tests, 
and the replies to certain questions concerning adjust-
ment to home, school and work. These data-are available 
for males only. 
IV. SPECIAL DATA 
In connection with another project, questionnaire data on 
the pupils' adjustment and attitudes to further education 
and occupational choice have been collected for about a 
third of the 1966 sample. 
V. ADULT EDUCATION 
In 1970 questionnaire data were collected for about 2 000 
men of the 1961 sample. The data give information on in-
terest in adult education among persons with only comoul-
sory education. 
Information under la, lb and II is collected by the National 
Bureau of Statistics, and under Ic - e, IV and V by the Insti-
tute for Educational Research, University of Göteborg, with 
financial support from the Ministry of Education, the Swedish 
Council- for Social Science Research and the National Board of 
Education. Data under III are obtained from the Institute of 
Military Psychology in Stockholm. 
The purpose of the project 
The purpose of the Individual Statistics Project and the "data-
bank" the project has established may be said to be threefold: 
1. To make possible follow-up studies of large and representa-
tive samples o^ pupils, and to ascertain how geographic, 
social and psychological factors affect the choice of edu-
cation and occupation, and to discover what changes the 
switch-over to the nine-year comprehensive school has caused 
in these respects. 
2. To provide a basis for studies concerned with the importance 
of various environmental factors for changes in intelligence, 
both within a sample of pupils tested at different ages, 
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and between different samples of pupils tested at the same 
age level but at different points of time. 
3. To supply data to investigations made to elucidate how 
different types of demographic and personality factors are 
associated with success in and adjustment to.school. 
An account will now be given of some studies from each of the 
fields mentioned above. 
Follow-up studies of educational choices 
The basic data (cf. Figure 2) have been used as background 
variables in a number of follow-up studies of educational 
choices. Some of the major ones will be referred to here. 
Reuterberg (1968) compared the frequency of academic vs. non-
academic choices at the lower and unoer secondary levels in 
the traditional school system and the experimental comprehen-
sive school. The data were taken from the 19^8 cohort. Kis main 
objective was to find out if the influence of socioeconomic and 
geographical background differed between the two school systems. 
3ecause of great differences in intelligence and achievement 
between sub-groups already at the initial testing; Reuterberg 
tried to hold such initial differences under control by means 
of various methods, i.a. a kind of standardization cf initial 
status (cf. Härnqvist 1966). The influence of background and 
school system was studied through indices between observed and 
expected choice frequencies for various sub-groups when intelli-
gence respectively school marks in grade 6 were kept constant. 
As an example we report the indices for the choice of academic 
lines at upper secondary level (gymnasium) among pupils from 
the traditional and the comprehensive system when intelligence 
at age 13 was kept under control (Table 1). 
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Table 1. Indices for choice of gymnasium in different socio-
economic groups and school systems. Intelligence cont-
rolled . 
Socioeconomic group Traditional Comprehensive 
A 181 l8l 
B 161 167 
C 117 118 
D 60 68 
E 69 66 
F 61 73 
Total 96 10* 
Group A represents professional and managerial level, B and C 
intermediate levels differing in respect of father*s education, 
D Farmers E working class and F unknown. As compared to an ave-
rage index of 100 (observed = expected) there are great diffe-
rences between socioeconomic groups in both school systems with 
a very slight tendency for the comprehensive school to have 
above average indices and less variation between groups. These 
trends were somewhat stronger when school marks in grade 6 were 
used as control variable. 
Bengtsson (1971) followed-up the 1953 cohort in grade 9 and 
investigated their plans and motives for further education. 
By using the basic data from grade 6 he was able to show that 
much of their choices were done already at the earlier age and 
could be traced back to background variables and early achieve-
ment . 
By comparing Reuterberg's data from the 19^8 cohort and Bengts-
son' s for the 1953 cohort with a retrospective study of the 
193^ cohort by Härnqvist (1958), Härnqvist and Bengtsson (1972) 
were able to show how the increase over the years in frequency 
of academic choices at secondary level was related to initial 
achievement and socioeconomic background. Figure 3 shows the 
transition to the gymnasium for different school mark levels. 
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In all cohorts the frequency increases steadily with increasing 
level of initial school marks. For the later cohorts it almost 
reaches 100 per cent at top level. 
% 
10Q 
2 3 ^ 
School mark in compulsory school 
Figure 3. Transition to the "gymnasium" in per cent for different 
achievement levels (males). 
Table 2 shows the average level of school marks where 50 per 
cent of the group enters the gymnasium. 
More than one unit more on the marking scale (which is equal to 
one unit of the standrad deviation) is required of a pupil with 
working class background to have the same 50 per cent chance 
of transition to the "gymnasium" as a pupil with an upper middle 
class background. Roughly the same average level which for males 
born in 193^ was "critical" in upper middle class (3>*0 applied 
in age cohort 19*48 to lower middle class (3,7) and in age cohort 
1953 to working class (3>6). 
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Table 2. School marks level with 50 per cent transition to the 
"gymnasium" in different social classes (males). 
"Critical" mark level1* 
for social class 
I. Upper middle class 
II. Lower middle class 
III. Working class 
Age cohorts 
193^ 
3,1 
"1 50 % never 
) reached 
1948 
2,9 " 
3,7 
4,1 
1953 
2,5 
3,2 
3,6 
1) Mark 3 means average level in compulsory school. 
These are examples of studies of whole age cohorts made possible 
by the data bank. Other studies have concentrated on particular 
sub-groups and as one example we might mention Rubenson's study 
(1972) of the interest for adult education among young men with 
short basic education. His sample was selected by means of data 
for the 19^8 cohort from their enrolment in military service 
1966. In 1970 he sent a questionnaire to those having just com-
pulsory education at enrolment. He studied their background, in-
terests and motives for additional education at adult level. 
Occupational needs for further schooling were dominating among 
the motives, but also background and experiences from their 
school years were shown to have an influence upon their educa-
tional interests. 
Studies of intelligence changes 
Härnqvist (1968) has reported on an investigation of changes in 
intelligence from the initial testing at age 13 to the military 
enrolment tests at age 18 as related to background and inter-
mediate education. Since the two intelligence tests differed 
only relative changes could be studied and this after a trans-
formation of scores to two canonical components, a general com-
ponent similar to an IQ and a component contrasting spatial 
and verbal test content. 
The comparisons were done between average observed scores at 18 
for various groups and scores at 18 expected from scores at 13 
according to a common regression line. When the differences 
between observed and expected scores were expressed as percent-
ages of the standard deviation of final scores the following 
were the largest differences for educational groups. 
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Table 3. Major relative changes in general intelligence for 
educational groups. 
Negative changes 
Compulsory school with shortened course 
Compulsory school finished after grade 7 
Compulsory school finished after grade 8 
In per cent of 
S.D. of final 
scores 
^91 
-43 
-31 
Positive changes 
"Gymnasium" discontinued +42 
"Gymnasium" completed with "studentexamen", or 
more +37 
"Gymnasium" continuing, final form +35 
"Gymnasium" continuing, lower than final form +34 
Continuation school +27 
"Realskola" continuing *22 
"Realskola" completed with "realexamen" +20 
Vocational school above "realexamen" +20 
Thus a relationship between formal education and changes in 
general intelligence is quite evident. When the educational 
groups are combined according to level, the compulsory level 
shows a change of -29 per cent and the "gymnasium" level +33 
per cent. The difference of 62 per cent of the standard devia-
tion of final scores corresponds to about 10 IQ units. 
When a similar analysis was done for socioeconomic groups with 
educational level controlled some variation was found but much 
smaller than when comparing educational levels with socioeco-
nomic groups controlled. For relative changes in measured in-
telligence between 13 and 18 differences in schooling are much 
more important than differences in socioeconomic background, 
but the latter of course have had an important influence both 
on initial level and choice of education. 
Due to the use of identical tests in 1961 and 1966 it has also 
been possible to study trends over a five-year interval of the 
measured intelligence of the age cohorts. Svensson (1971) has 
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reported average changes indicating a general increase over 
the period of about a sixth of a standard deviation, somewhat 
more for lower than for higher socioeconomic groups. A graduate 
student is analyzing such data for geographical areas grouped 
according to population density and location. The average diffe-
rences in intelligence are related to a number of- demograohi-
cal, economic and cultural ecological variables. 
Scholastic achievement and home background. 
The investigation which we are going to present here is earlier 
published in a monograph on Relative Achievement (Svensson, 
1971). The main problem dealt with in that investigation is: 
How is relative achievement associated with sex and home back-
ground? This means that a study has been made to ascertain what 
differences there are in achievement between boys and girls, 
and between pupils from different social strata when differen-
ces in intelligence are taken into consideration. 
In the part of the investigation reported here only pupils from 
the comprehensive school are included, more exactly only puüils 
who were in grade six in 1966. Totally 6 14*1 pupils are included, 
which corresponds to 81 per cent of the possible sample size. 
The pupils were divided into three social grouDS, where the 
parents1 level of education was decisive for the classification. 
Group 1. Father and/or mother with matriculation examination or 
equivalent education. 
Group 2. Father and/or mother with only lower secondary school 
certificate or equivalent education. 
Group 3« Father and mother with only elementary school educa-
tion. 
Table 4 shows how the pupils are distributed according to sex 
and social group. 
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Table 4. Distribution of the sample according to sex and social 
group. 
Group Bovs 
N 
Girls 
N - t 
1 
2 
3 
432 
520 
2145 
13.9 
16.8 
69.3 
421 
521 
2105 
13.8 
17.1 
69.1 
Total 3097 100 3047 100 
In order to avoid as far as possible the difficulties and ar-
bitrariness attendant on the choice of measures of intelligence 
and achievement in this type of study, a number of so-called 
external or canonical factor analyses were made, in which diffe-
rent intelligence tests, standardized achievement tests and 
marks were involved. The analyses gave a very clear structure, 
in that the covariation between most of the variables could be 
assigned to either a verbal or a quantitative factor. With this 
as point of departure the work was devoted to studying relative 
achievement within the verbal and the quantitative (numerical) 
domains. 
Table 5. Combinations of control and criterion variables. 
Domain M 
Verbal 
Quantita-
tive 
odel 
A 
B 
C 
A 
B 
C 
Control 
variable 
Intelligence 
test 
Opposites 
Opposites 
Number series 
Number series 
Criterion/ 
Control 
variable 
Achievement 
test 
Swedish 
Swedish 
Mathematics 
Mathematics 
Criterion 
variable 
School 
mark 
Swedish 
Swedish 
Correlation 
between cont-
rol and cri-
terion 
.62 
.75 
.81 
Mathematics .65 
.69 
Mathematics .86 
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As shown in Table 5, three combinations of control and crite-
rion variables were used in each domain. In the verbal domain, 
a start was made with a vocabulary test, Opposites, as a mea-
sure of intelligence and marks for Swedish as measure of achieve-
ment (Model A). Then marks were exchanged for a standardized 
achievement test (Model B), and finally the achievement test 
was used to measure ability and marks as measure of achievement 
(Model C). In the same way, in the quantitative domain, a reaso-
ning test, Number series, was used as measure of intelligence, 
and marks for mathematics as measure of achievement, while the 
achievement test of mathematics had to serve as measure of both 
criterion and control variable. It will be seen from the table 
that the strength of the correlations increases within both do-
mains from Model A to Model C. 
The relations between relative achievement and different back-
ground variables were studied by the help of the method of ana-
lysis of covariance. By making separate analyses within the ver-
bal and the quantitative domains, and by being able in both do-
mains to "divide" the relationship between scores on intelli-
gence tests and marks into two steps, it was possible to get a 
rather detailed picture of how sex and social background covary 
with relative achievement. 
The results obtained from the comprehensive school are shown 
very schematically in Figures 4 and 5, and are summarized below. 
1. The girls were far superior to the boys in relative achieve-
ment within the verbal domain, and their superiority can be-
seen clearly in all the models used to estimate relative 
achievement. Thds, they have higher scores on achievement 
tests than could be expected from their intelligence (Model 
B), after which they are awarded higher marks than justified 
by these, in themselves, very high achievement scores (Model 
C). These two co-operating trends cause girls to get clearly 
higher marks in Swedish than boys when verbal intelligence 
is kept constant (Model A). 
2. Within the quantitative domain, the relationship between 
sex and relative achievement is more complicated. When sex 
differences in the intelligence test, Number series, are 
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taken into consideration, the differences between boys' and 
girls* knowledge of mathematics are very small, as expressed 
in school marks. Behind this "harmonious" situation, however, 
are concealed two clearly significant trends, although in 
different directions. At equal intelligence, boys score high-
er than girls on achievement tests; when scores on achieve-
ment tests are equal, girls are awarded higher marks. 
3. Pupils with highly educated parents (group 1) get higher 
marks for Swedish than pupils whose parents have only an 
elementary school education (group 3), even when the great 
differences in verbal ability have been allowed for. This is 
true of both boys and girls, and is due mainly to the fact 
that group 1 pupils are awarded higher marks than expected 
from their scores on achievement tests. On the other hand, 
the differences are small and non-significant between the 
groups in achievement test scores with intelligence kept con-
stant. 
4. There are very great differences between grouD 1 and group 3 
in the quantitative domain, when relative achievement is es-
timated according to Model A. As in the verbal domain, boys 
and girls from group 3 have difficulty in obtaining marks 
corresponding to their intelligence, but here it is not be-
cause they are given marks that are too low in relation to 
their scores on achievement tests. The reason for their low 
marks seems instead to be inability to convert their intelli-
gence into good achievement test scores. The differences bet-
ween groups 1 and 3 are very small when relative achievement 
is estimated according to Model C, but very great when Model 
B is used. 
5. Within both the verbal and the quantitative domains, group 
2 occupies an intermediate position, i.e. its relative 
achievement is higher than that of group 3 but lower than 
that of group 1. 
VERBAL DOMAIN QUANTITATIVE DOMAIN 
Ä 
Model A 
•6 
I 
Int. test. Opposites 
Model B 
Int. test. Opposites 
Model C 
Model A 
Int. test. Number »tries 
Model B 
Int. test. Number series 
Model C 
Ach. test. Swedish Ach. test. Methemetics 
Fig. 4. Comparisons between boys and girls in re 
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17. 
References 
Bengtsson,J. (1971) Grundskola och gymnasieskola. In: Val av 
utbildning och yrke. U 68 rapport 2. Statens offentliga 
utredningar 1971:61 (Stockholm) 
Husen,T. & Boalt,G. (1968) Educational research and educa-
tional change (Stockholm: Almqvist & Wiksell and New York: 
Wiley) 
Härnqvist,K. (1958) Beräkning av reserver för högre utbildning. 
In: Reserverna för högre utbildning. Statens offentliga 
utredningar 1958:11 (Stockholm) 
Härnqvist,K. (1966) Social factors and educational choice. In-
ternational Journal of Educational Sciences, 1, 87-102. 
Härnqvist,K. (1968) Relative changes in intelligence from 13 
to 18. Scandinavian Journal of Psychology, 9, 50-82. 
Härnqvist,K. & Bengtsson,J. (1972) Educational reforms and edu-
cational equality, Reports from Institute ©ß Educa-
tion, University of Göteborg, (mimeographed). 
Reuterberg,S-E. (1968) Val av teoretisk utbildning i relation 
till sociala och regionala bakgrundsfaktorer. Pedagogiska 
institutionen, Göteborgs universitet (mimeographed). 
Rubenson,K. (1972) Intresse för vuxenutbildning bland unga män 
med kort utbildning. Pedagogiska institutionen, Göteborgs 
universitet (Mimeographed). 
Svensson,A. (1971) Relative achievement (Stockholm: Almqvist & 
Wiksell). 
18. 
KappoKtih. iK&n individuaJL6tati6tikpiojiktit 
1. Svensson,A. (1961): Testningar för komplettering av skolstatis-
tikens individualuppgifter. Rapporter från Pedagogiska institu-
tionen, Göteborgs universitet. Stencil. 
2. Pettersson,E. (1962): Studier kring ett intresseformulär, sten-
cil. 
3. Svensson,A. (1963): Yrkesönskningar hos elever i 13-årsåldern. 
Nordisk Yrkesvägledning, s. 111-116. 
4. Härnqvist,K. & Svensson,A. (1964): En "databank" för yrkes- och 
studievalsunder8Ökningar, Nordisk Psykologi, s. 118-124. 
5. Svensson,A. (1964): Sociala och regionala faktorers samban« med 
över- och underprestationer i skolarbetet, Rapporter från Peda-
gogiska institutionen, Göteborgs universitet. Stencil. 
6. Svensson,A. (1966)över - och underprestation i skolan relaterad 
till elevernas sociala och regionala bakgrund. Nordisk Psyfcoioffjr 
s. 98-99. 
7. Härnqvist,K. (1966): Social factors and educational choice, in-
ternational Journal of the Educational Sciences, s. 87-102. 
8. Härnqvist,K. (1966): Elevplaner och bakgrundsfaktorer. Skola och 
samhälle, s. 24-32. 
9. Dahlgren,H. & Patzold,K. (1966): En studie av 13-åriga hjälp-
klasselever. Stencil 
10. Rovio-Johansson,A. (1966): Konstruktion av frågeformulär för in-
dividualstatistikundersökningen 1966. Stencil. 
11. Härnqvist,K. (1967): Valet av teoretiska studievägar på gruid-
skolans högstadium. Rapporter från Pedagogiska institutioner^ 
Göteborgs universitet. Stencil. 
12. Haavasalu,V. & Olsson,L. (1967): Vad kännetecknar den överb*gåva-
de eleven? Stencil. 
13. 01m,M. (1967): Skillnader i socialt handikapp mellan två skolsys-
tem vid val av teoretisk utbildning. Stencil. 
14. Härnqvist,K. & Svensson,A. (1967): Milieu social, rendement <ic B 
bleves et orientation scolaire, Bulletin de Psychologie, s. 782-
789. 
15. Härnqvist,K. (1968): Relative changes in intelligence from ;3 to 
18, Scandinavian Journal of Psychology, s. 50-82. 
19. 
16. Berndtson,U-C. & Swerlander,A. (1968): Vilka yrken lockar sextio-
talets tonårsflickor? Stencil. 
17. Balke-Aurell,G. & Jernstig,M-L. (1968): Vilka faktorer har in-
flytande på intelligensförskjutningar mellan 13 och 18 år hos 
gymnasister? Stencil. 
18. Ling,L-E. (1968): Underåriga pojkars begåvning och anpassning -
jämte några andra jämförelser vid 13 och 18 år. Stencil. 
19. Ehnrot,E. & Olsson,L. (1968): Vilka faktorer har inflytande på 
intelligensförskjutningar mellan 13 och 18 år hos folkskoleelever' 
Stencil. 
20. Josefsson,S. & Rudander,P-0. (1968): Vilka yrken lockar 13-åriga 
pojkar under sextiotalet? Stencil. 
21. Dandenell,A. & Meurling,B. (1968): Vilket samband har moderns 
respektive faderns utbildning med barnets begåvning och skolpres-
tationer? Stencil. 
22. Rovio-Johansson,A. (1968): Individualstatistikundersökningen 1966. 
Instrument, population och materialöversikt. Rapporter från Peda-
gogiska institutionen, Göteborgs universitet. Stencil. 
23. Carlsund,A. (1968): Teoretiskt ämnesval för elever i årskurs 6 
från olika skolsystem och socialgrupper. Stencil. 
24. Frick-Strandberg,K. & Westling,G. (1968): Trettonåringens begåv-
ning och skolprestationer i relation till föräldrarnas utbildning. 
Stencil. 
25. Reuterberg,S-E. (1968): Val av teoretisk utbildning i relation 
till sociala och regionala bakgrundsfaktorer. Licentiatavhand-
lingar från Pedagogiska institutionen, Göteborgs universitet. 
Stencil. 
26. Gyllensten,U. & Nidle,M. (1969): Trettonåringars intresseinrikt-
ning i relation till begåvningsnivå och social härkomst. Stencil. 
27. Karlsson,C, Kristensson,I. & Wentzel,D. (1969): Den 13-årige 
föreningsdeltagaren. En jämförelse mellan föreningsaktiva och ej 
föreningsaktiva pojkar vid 13 års ålder, samt en jämförelse mel-
lan dessa vid 18 års ålder. Stencil. 
28. Elling-Bengtsson,M-L. & Johansson,S. (1969): Är 13-åringars val 
av umgänge relaterat till prestations- och intressevariabler. 
Stencil. / 
20. 
29. Lundin,B-M. (1969): Vad utmärker den aktiva föreningsdeltagaren? 
En jämförelse mellan föreningsaktiva och ej föreningsaktiva flic-
kor vid 13 års ålder. Stencil. 
3C. Gustafs8on,S. & Henriksson,A. (1?69): Syskonantal och intelligens 
Stencil. 
31. Hörlyk,S. & Kvist,G. (1970): Planerade och faktiska studieval. 
Stencil. 
32. Tägnfors,M. (1970): Blir decemberbarnet handikappat i skolan? 
Stencil. 
33. Hammarström,M. & Hjalmarsson,L. (1970): Hur stabila är tonårs-
flickors studie- och yrkesplaner? Stencil. 
34. Nordenberg,L. & 0rstadius,L. (1970): Stabiliteten i tonåriga poj-
kars yrkesplaner. Stencil. 
35* Svensson,A. (1971): Relative Achievement. School performance in 
relation to intelligence, sex and home environment. Stockholm: 
Almqvist & Wiksell. 
36. Svensson,A. (1972): Lika begåvning - Lika betyg? En studie av 
s.k. relativa skolprestationer bland pojkar och flickor med skif-
tande hembakgrund. Rapporter från Pedagogiska institutionen, 
Göteborgs universitet. Stencil. 
37. Rubenson,K. (1972): Intresse för vuxenutbildning bland unga män 
med kort utbildning. Licentiatavhandlingar från Pedagogiska ins-
titutionen, Göteborgs universitet. Stencil. 
38. Dahlgren,H. (1972): Svagbegåvade elever från hjfe'lpklass och van-
lig klass.' Licentiatavhandlingar från Pedagogiska institutionen, 
Göteborgs universitet. Stencil. 
39. Rovio-Johansson,A, (1972): Individualstatistikundersökningen 1966 
II. Undersökningar kring frågeformulär avseende anpassning, moti-
vation och intresseinriktning i skolsituationen.' Licentiatavhand-
lingar från Pedagogiska institutionen, Göteborgs universitet. 
Stencil. 
40. Svensson,A. (1972): Hembakgrund och prestationsnivå. Rapporter 
från Pedagogiska institutionen, Göteborgs universitet. Stencil. 
21. 
41. Balke-Aurell,G. (1973): Förändringar i begåvningsinriktning 
i relation till utbildning och yrkesverksamhet. Licentiat-
avhandling från Pedagogiska institutionen, Göteborgs univer-
sitet. Stencil. 
42. Stahle,G. (1973): Regionala förändringar i te.stresultat un-
der en femårsperiod. Licentiatavhandlingar från Pedagogiska 
institutionen3 Göteborgs universitet. Stencil. 
43. Friman,A. (1973): Familjebakgrund och utbildningsplaner hos 
elever i årskurs 6. Licentiatavhandlingar från Pedagogiska 
institutionen, Göteborgs universitet. Stencil. 
44. Härnqvist,K. & Svensson,A. (1973): A Swedish Data Bank for 
Studies of Educational Development. Sociological Microjour-
nal, vol. 7, 35-42. 

